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1 
CHAPTER I 
INTRODUCTION 
 
About a quarter of the world’s population is already fluent or competent in English, 
and this figure is steadily growing – that means around 1.5 billion people. No other 
language can match this growth. (Crystal, 2012, p. 6) 
Statement of the Problem 
 
“They were such strong candidates with brilliant coding skills, but I couldn’t hire any 
of them because their English was so weak. I couldn’t communicate with them!” A good 
friend who works at a high-tech company based in Seattle told me this story about a 
recruiting trip to Korea. This story struck me because it highlights how a lack of English 
skills can hinder career opportunities for many non-native speakers.    
Today, English is required to succeed in many careers, even if English is not the 
native language of the country. Working at one of Korea’s largest high-tech companies for 11 
years, I observed many of my colleagues missing out on career advancement opportunities 
because they lacked English language proficiency necessary for advancement. Some were 
never promoted, or in some cases, were forced to leave the company when they failed to meet 
the company’s requirements for English language skill standards. Most of these professionals 
did not lack the knowledge of English grammar per se, they were mostly not used to the 
sound of English and afraid of making mistakes when speaking it. In fact, many of them had 
been learning English for 20 years if not longer. 
What prevented them from being able to engage basic conversations in English? How 
could they not understand and answer questions despite accumulating knowledge of English 
grammar and vocabulary? How had their language ego hindered them in developing speaking 
skills of English as a second language (Brown, 2014, p. 64)? Many native speakers of English 
teaching in Korea are stunned that most of their adult students are much more advanced in 
reading and writing than in their listening and speaking. English is an additional linguistic 
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skill which Korean people learn for specific purposes such as academic advancement or 
international business communication. “In South Korea, English as an International Language 
(EIL) is neither neutral, imperialistic nor democratic but rather functional and pragmatic and 
inherently linked to the country’s development” (Nicholson, 2015, p. 13). In other words, 
English is not used for common communicative purposes in Korea, rather it has its unique 
role in society and culture as an International Language.    
The scope of the English education market in Korea was estimated to be over 10 
billion U.S. dollars a year in 2008, according to Lee’s 2010 article, “Private language schools 
hail new English education scheme.” South Korea’s Ministry of Education and Human 
Resources Development estimated that the official number of English-language private 
institutes nationwide surpassed 3,000. But the actual number is believed to exceed 10,000 
(Cho, 2014). Although South Korea is one of the countries where English learners spend the 
most amount of time and money, they still struggle when it comes to listening and speaking, 
especially in a business setting. The efficiency and effectiveness of learning English in South 
Korea is now in question.  
Purpose of the Project 
 The purpose of this project is to enhance Korean students’ oral communication skills 
of English in business settings. In order to speak any language properly, a learner must be 
familiar with its accurate sounds. It is believed that a learner needs to have 5-16 times of 
exposure to a new word to learn it from its context (Gu, 2003).  In other words, it may take 
up to 16 times of exposure of a new vocabulary word in order for an English language learner 
(ELL) to be able to understand and properly speak it. For an English-as-a-Second Language 
(ESL)/English-as-a-Foreign Language (EFL) student from a country with a completely 
different language and culture, such as South Korea, it could be generally true that it may 
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take even more repetition to become familiar with the sound of an English word and be able 
to actually use it in oral communication. 
This project is intended to help students familiarize themselves with the sounds of 
words and expressions that are used in everyday conversation, especially in business settings 
or workplaces. Each learner has his/her unique needs in enhancing oral communications of 
English. This project, with help of technology, focuses on customizing learnings and 
feedbacks for each student to meet their unique needs and maximizes the effectiveness and 
efficiency of learning process and outcomes. Also, the project emphasizes the importance of 
intonations and point of stress in spoken English that most Korean students have difficulty in 
distinguishing and recognizing in real-life conversations. It also introduces diverse accents of 
English since many Korean students consider American Standard English as the only “norm” 
of English language sound, which is not the case, especially when they interact with diverse 
people from many different countries or geographical backgrounds in business settings. Also, 
it presents the concept of “overlap talking” in real-life situations (Angouri, 2010, p. 373), 
when students are prone to lose their competence ground. 
For a non-native speaker of English with such different linguistic backgrounds as 
Korean students, it is already hard enough to understand a news report. When in real 
meetings or conferences, it may sound much more challenging to grasp the content and 
effectively deliver their messages. Additionally, this project provides exercises to help 
students practice relevant sounds and accents in actual speaking situation. Finally, the 
resource directs students to examine their own speaking and observe how it differs from the 
acceptable spectrum of sound for native speakers to understand without asking to repeat. It 
suggests to students that those differences are central to improve their listening and speaking 
skills. 
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Theoretical Framework 
The theoretical framework of this project is based on the “communicative 
competence” theory by Dell Hymes and his “S-P-E-A-K-I-N-G” model.  
The term “communicative competence” is coined by Hymes in 1966, to criticize 
Chomsky’s (1965) distinction between linguistic competence and performance. 
Communicative competence refers to a language user’s grammatical knowledge of syntax, 
morphology, phonology, as well as social knowledge about how and when to use utterances 
appropriately. Hymes was particularly critical of Chomsky’s definition of linguistic 
competence which claimed that humans are born with the capacity for acquiring linguistic 
competence, communicative competence is learned and thus can be more or less complete or 
flexible (Johnstone & Marcellino, 2010). Hymes claimed that Chomsky ignored linguistic 
variation in the definition of linguistic competence and locating language within an a priori 
mental grammar does not account for or even acknowledge the enormous role of the socially-
contextualized ways we use language in determining the shape of utterances. (Johnstone & 
Marcellino, 2010). We do more than construct grammatically possible linguistic utterances; 
ungrammatical utterances may be socially appropriate, just as grammatical utterances can be 
socially inappropriate (Hymes, 1989, p.433). Hymes is known for pioneering the study of the 
relationship between language and social context, and is considered to be the founder of 
ethnography of communication since he explored ethnographic research to prove his 
communicative competence theory. 
Hymes (1974) developed the “S-P-E-A-K-I-N-G” model to assist the identification 
and labeling of components of linguistic interaction and the context in which words are used. 
The model has eight divisions (S-P-E-A-K-I-N-G), which consist of sixteen components that 
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can be applied to many different forms of discourse: message form; message content; setting; 
scene; speaker/sender; addressor; hearer/receiver/audience; addressee; purposes (outcomes); 
purposes (goals); key; channels; forms of speech; norms of interaction; norms of 
interpretation; and genres (Hymes, 1974, p. 53-62).  
•! S – Situation (Setting and Scene) 
Where and when the speech acts are taken place and the overall scene in 
which they are a part. In general, this refers to the physical circumstances of 
the speech. The sccene is the psychological setting or cultural definition of a 
setting, including characteristics such as range of formality and sense of play 
or seriousness.  
•! P – Participants (Speaker and Audience) 
Participants involved, including the people present and the roles they play, or 
the relationships they have with other participants. 
•! E – Ends (Goals) 
The purposes and outcomes of communication or speech.   
•! A – Act (Speech acts)  
This includes form, order, and content that can be considered a 
communicative act if it conveys meaning to the participants. 
•! K – Key (Clues) 
This means how the speech sounds or how it was delivered that establishes 
the tone, manner, or spirit of the speech act.  
•! I – Instrumentalities (Channel) 
This means the forms and styles of a speech through which communication 
flows can be assessed.  
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•! N – Norms (Rules) 
Norms of communication or the rules guiding talk and its interpretation can 
reveal the meaning. This includes social rules governing the events and the 
participants’ actions and reactions.  
•! Genre (Kind of speech) 
Speech genres include proverbs, apologies, prayers, small talk, problem talk, 
anecdote, and so on. 
By using the S-P-E-A-K-I-N-G model, we can learn more about how people 
communicate and how that communication is patterned. In this project, I was more interested 
in questions of identity: Who are the members and what does it mean to be a member of this 
communication group? Therefore, I focused on the “P-A-S” components of the S-P-E-A-K-I-
N-G model. My main questions were who are the participants (P); how their actions help to 
define their identity as a group member (A); and in what particular situations (S). 
Significance of the Project  
With this project, students will become familiarized with the spectrum of the right 
sounds of English words and expressions as well as speaking tactics and strategies for various 
situations that they may encounter in business settings. Students will also recognize the 
importance of the link between listening and speaking skills. This project will also help 
current and future EFL educators understand specific problems in communicative English 
teaching in South Korea, especially in business settings, and better prepare them as 
facilitators in the classroom to help their students reach their goals. Through the 
implementation of the course blueprint, lesson plans, and the workbook material provided in 
this study, students will be able to receive more suitable English lessons to benefit not only 
their educational goals, but also their career goals. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
 
Introduction 
 
This chapter reviews the body of literature in the primary subject areas applicable to 
this field project and is organized around three specific themes: English listening 
comprehension and speaking for English language learners (ELLs), English-as-a-Foreign 
Language (EFL) education in Korea, and business English for ELLs. The first section 
delineates studies that examine the links between listening comprehension and speaking of 
English. The second section highlights studies that analyze the overall implementation of 
EFL education in Korea. The last section focuses on studies that look at the status of business 
English education in general and its trend.    
English Listening Comprehension and Speaking for ELLs 
 The globalized world emphasizes particularly oral communications, and such 
communication takes place predominantly in English across the world today (Mohanraj, 
2015). Learning to speak English with confidence and clarity has never been more important 
for greater outreach and effectiveness in this fast-paced flow of communication within 
technology. Mohanraj (2015) claims that English has extended its scope beyond being a 
“library language” and has become a “language of communication” (preface). To meet the 
changing needs of the learners, teachers need to understand the issues, problems and 
possibilities involved in the teaching of listening and speaking in the non-English-speaking 
environment. 
English language proficiency in speaking can be more precisely estimated by 
assessing skills not only in speaking but in listening as well (Powers & Powers, 2014). 
Powers and Powers (2014) investigated whether language performance in a particular domain 
(reading, writing, listening, or speaking) can be predicted by using a test score that not only 
8 
 
 
 
 
corresponds to that domain, but also domain-related scores. Using self-assessment by 2,300 
TOEIC (Test of English for International Communication) test takers, the results of a 
hierarchical linear regression analysis showed that adding test scores that did not correspond 
directly to the target performance domain made statistically and practically significant 
contributions to prediction in the target domain. Thus, it is equally important to enhance 
students’ listening and speaking skills to strengthen their oral communications in English.  
Guan (2014) presented a study on the effects of explicit listening strategy instruction 
on the listening comprehension of English as second language. This study investigated the 
effects of explicit listening strategy instruction on the beginning-level ESL learners’ listening 
comprehension at a community college in Northern California. Guan pointed out that most 
previous studies measured the effectiveness of listening strategy instruction by comparing 
students’ test scores, but little research explored the students’ listening strategy development 
and their perceptions of the strategy instruction. Furthermore, no prior research existed on the 
effects of listening strategy instruction among community college students. 
Guan (2014) employed a concurrent triangulation approach, collecting and analyzing 
both quantitative and qualitative data simultaneously. Data sources included interviews, a 
listening test, background surveys, and classroom observations. She concluded that explicit 
listening strategy instruction improved the students’ listening strategy use. In general, the 
students broadened the range of their strategy use in all categories: metacognitive, cognitive, 
and socio-affective. In particular, students resorted to more metacognitive strategies and 
sophisticated cognitive strategies that required top-down processing during listening. The 
students also started to employ socio-affective strategies to facilitate the listening 
comprehension after the intervention. 
Moreover, students in Guan’s (2014) study utilized the listening strategies employing 
various strategies in combination or those not included in the intervention. The explicit 
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teaching of listening strategies could help enhance the listening comprehension performance 
of the ESL students in community colleges. The students from the treatment group perceived 
an increase in their listening test scores as a result of the strategy instruction. In addition, the 
students also reported their improved listening skills in the classroom and in real-life 
situation. 
 Guan’s (2014) study also revealed ESL students’ perceptions on the usefulness of the 
listening strategies. In addition to improving their listening comprehension performance, the 
students also developed their metacognitive awareness through effectively utilizing the 
listening strategies. They became empowered with approaching the listening tasks and 
planning appropriate listening strategies. As a result, the students maximized the 
effectiveness of the listening strategies and thus successfully completed the listening tasks. 
 Overall, Guan’s (2014) research showed that listening strategy instruction is more 
than simply a teaching intervention and that it is a powerful student-centered approach that 
can guide learners to become responsible to learn and use the target language. It also aims to 
help learners develop efficiency by individualizing the language learning experience (Cohen, 
1998). This study implied for language teachers that it is time to start “teaching” listening 
rather than just testing students and exposing them to listening texts.  
               EFL Education in Korea   
The global importance of English education has significantly influenced the entire 
society of South Korea. As a result, having English proficiency has become essential for the 
Korean students who wish to enter top-tier universities and further, find a good job. The 
South Korean government puts large amounts of money toward English education and 
frequently revises the entire English education system to improve students’ English 
proficiency. In addition, South Korean students not only study English for numerous hours, 
but their parents are also willing to invest in their children by sending them to private English 
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tutoring services and institutions. The cost of providing children with these kinds of private 
English education is sometimes more than half of an average household incomes. This kind 
of phenomenon could be hardly seen around any other Asian or European country. (Cho, 
2014). 
However, Ostermiller (2014), who has extensive experience of teaching English in 
Korea, suggested that many educators who work for private language institutes in Korea 
rarely communicate with the parents of their students. Couple this with a lack of knowledge 
about the history and current state of EFL education in Korea, and many of these educators 
are left unaware of the goals and expectations that these parents have for their students.  
Although many people regard English as valuable if not necessary for their 
financial/economic survival in South Korea, Flattery (2007) suggested there is a sentiment 
that the English education phenomenon has a negative impact on national identity. 
Additionally, some people see teaching communicative competence as overly Western and 
inappropriate for a South Korean socio-cultural context. These critics believe that this is a 
major reason why Communicative Language Teaching (CLT) methods have failed to take 
hold in EFL classrooms in South Korea and, thus, argue that they need to be adapted.  
Kim and Margolis (2000) conducted a study to identify the relationship between the 
students’ motivation to learn English and the types of English listening and speaking 
exposure. The result of this study revealed that students had surprisingly little degree of 
exposure of spoken English within education systems in Korea and that most students 
entering university have been ill-prepared to meet the challenges of communicating orally in 
English. 
Nicholson (2015) pointed out that in South Korea, English as an International 
Language (EIL) is neither neutral, imperialistic, nor democratic but rather functional and 
pragmatic and inherently linked to the country’s development. It is not a language being used 
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internally for communicative purposes. Rather, it is an additional linguistic skill being 
learned for the purposes of international business communication and academic advancement 
both contributing to South Korea’s rising presence in the global arena. This paper examined 
the role of EIL in South Korea and the roles played by language in society and culture. It 
looked at the implications for teaching English in South Korea and the need to focus on 
interpretability in order to have students be prepared for linguistic diversity by introducing 
many varieties of English as possible. 
In other words, English in South Korea is functional, and its role is to perform 
alongside the Korean language to bring diverse benefits to its society. In addition, the author 
stressed that EFL is being used for EIL purposes to facilitate communication between non-
native speakers.  
Business English for ELLs 
 In the high-speed, high-stakes environment of natural conversation settings, the 
challenge for ELLs is particularly great (Hughes, 2010). Therefore, the materials to teach the 
skill of speaking, such as in business settings, need to find a balance between several 
competing demands and a synthesis with what can be extracted from the immense variety of 
spoken discourse types and contexts to form the basis of something can be taught and 
assessed.        
Deng, Zhu, and Dimond (2016) claimed that the cultural information transferred by 
language is an important part of business English teaching. Teachers of business English 
should not only improve the language level of the students, but also develop the students’ 
cross-cultural understanding. The cultivation of intercultural business communication 
competence could be realized by business English teaching materials, classroom discourse, 
teaching activities, and teaching methodology. The ultimate goal of work-related English 
speaking training should be to develop understanding of the fact that good communication is 
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context bound (Angouri, 2010). Therefore, the classroom environment should encourage 
discussions of authentic real-life workplace data from the target workplace, when and where 
possible. 
Jayalakshmi (2017) introduced an integrated approach to business English as a sub-
category of English for Specific Purpose (ESP) that has led to a growing demand for the 
English language. This demand has not only led to the spread of English all over the world, 
but has also brought with it new methods and ideas for teaching and learning the English 
language. English thus has witnessed a paradigm shift in learning and teaching from 
traditional linguistic method to English for ESP. The role of the teacher or instructor has also 
shifted and has developed from a traditional model to that of a facilitator. ESP has globally 
led to a shift from the traditional teacher-centered approach to a student-centered approach. 
This approach does not focus on how much the students know at the end of the course, but on 
how well they can use what they know. Therefore, the shift is more toward the outcome, and 
ESP has turned out to be outcome-based. The paper also talked about fitting business English 
into the curriculum, assessment, and the learning outcomes. 
Recently, Geng (2017) presented a study on innovations in business English teaching. 
Business talents in the development of modern society require greater business skills, so 
business English teaching should keep in pace with these demands. Business English 
practices need to be constantly reformed and adjusted to the curriculum setting, 
simultaneously consolidating and improving the teachers’ skill set (Geng, 2017).  
 Geng (2017) focused on four important aspects: 
I. Business English Teaching Staff. Most of the ESL/EFL teachers are either 
language or education majors. They are proficient in English and may have great skills of 
teaching, but are not necessarily knowledgeable in the field of business. As a result, these 
teachers do not have a very good grasp of business English. At times, teachers do not 
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understand the meaning of specific vocabulary in certain business settings and explain only 
word for word and sentence for sentence translation. Due to the lack of practical training and 
field experience, it is often difficult for the teachers to carry out targeted guidance. Business 
English is a comprehensive discipline, involving a wide range of diverse circumstances; 
business management, marketing, e-commerce, hotel, catering, and so on. It often requires 
teachers certain level of background knowledge. Therefore, Geng (2017) stresses that the 
demand for teachers who can skillfully teach business English is growing fast in today’s 
increasingly fierce competition of economic globalization. This factor has become an 
important bottleneck restricting the development of business English, especially in EFL 
settings.  
II. Textbook Construction. The quality of teaching materials greatly affects the level 
of the curriculum. It is the core of curriculum construction and is the most important 
guarantee of teaching procedure. Textbook construction is an effective tool for teaching 
practice; good language teaching materials should be applicable, meaning that they should be 
able to be used in diverse ways by different learners. Therefore, the selection of appropriate 
business English textbooks is the key to success in business English education. Choosing and 
writing business English textbooks must be based on the specific needs of learners. 
Specifically, teaching materials should pay attention not only to providing students 
with a generally practical knowledge of the English language, but also to closely combine 
this knowledge with business-related content so that students can apply this to their 
professional fields. The selection of teaching materials should be made according to the 
international standards of practical teaching materials. Professional teachers in the course of 
the lecture also need to invest much time and energy to prepare for the needs of students and 
teaching materials. The teaching materials are in accordance with the needs of authentic 
communication and can provide a real communication environment.  
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III. Innovation in Business English Teaching. Chen (as cited in Geng, 2017) claims 
that teachers should actively explore and try new teaching models and make full use of 
computer network and multimedia learning platform to cultivate students’ ability in 
autonomous learning, practical skills, and innovation. The classroom teaching of business 
English courses should be student-centered, teacher-led, and attentive to the cultivation of 
students’ abilities in learning, researching, and problem solving. Also, most up-to-date 
teaching methods such as multimedia usage, case studies, and situational learning should be 
included. In the teaching process, teachers should adhere to the improvement of teaching 
methods, pay attention to carry out central tasks, practice various forms of teaching activities, 
fully mobilize the enthusiasm of students, and stimulate students’ interest to maximize 
students’ participation in learning. The basic fabric of a business English course should be 
based on task-based teaching approach. 
IV. Teaching in Practice. Compared with traditional English teaching, business 
English emphasizes the effectiveness of communication, that is, the accuracy, 
appropriateness, and fluency of communication. Therefore, in practice, Geng (2017) 
suggested we should put training in business skills in a prominent position. Practical teaching 
is of great importance in business English teaching. Business English practice teaching is to 
enable students to apply their knowledge and to better meet the needs of society. It is a kind 
of ability education, which is an organic combination of English and business knowledge. 
Shanfaz (2017) pointed out that it has become common for non-native English 
speakers to study business English as a specific tool with the aim of interacting with those 
from English-speaking countries or with companies that use English as a shared language. As 
a purpose specific tool, the goal of business English is to carry across the message and reach 
to agreement. It demands a business-oriented English vocabulary and skills, including letter 
writing, delivering presentations, negotiating, or even small talk in English. Exams like Test 
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of English as a Foreign Language (TOEFL), International English Language Testing System 
(IELTS), Cambridge English: Business Certificates (BEC), and Graduate Record 
Examination (GRE) test such skills. Getting trained for one or two of these exams is 
mandatory for today’s students in various fields, including engineering. Shanfaz (2017) 
explained the importance of business English and the use of the afore-mentioned courses as a 
prerequisite for modern-day business. In other words, one has to think, plan, arrange, and 
consult where necessary in preparing business communication. Perhaps the most important 
thing the author tried to emphasize was that the ability of an engineering student to learn and 
master the business English communication skills would largely determine his/her career 
prospects. 
Ciortescu and Cecal (2015) investigated the idea of developing a skills-based syllabus 
for business English students. Their aim was to develop a syllabus based on students’ 
particular needs and professional requirements. Their course objectives should focus on 
developing skills, cultural awareness and communicative effectiveness. Therefore, the 
authors emphasized that language accuracy is no longer a priority, particularly if taken into 
account time restrictions (short number of hours) as well as other limitations (large number of 
students, various levels of English, etc.) and challenges (knowledge of the field, jargon) that 
the business trainer has to deal with on a regular basis. It has long been argued that learning 
the vocabulary related to a particular job is fundamental to ESP lessons. 
However, as Tenant (2015) rightfully noted, standard vocabulary knowledge may 
actually prove useless when students are faced with real life situations. He stressed the fact 
that students must be taught how to learn, develop, and use their knowledge in the long term. 
The author’s purpose was to identify and describe some key skills that business English 
students need to acquire in order to set the basis of their further development. 
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Summary 
This literature review focused on previous research findings related to three specific 
themes: English listening comprehension and speaking for ELLs, EFL education in Korea, 
and business English for ELLs.  
First, English listening comprehension and speaking for ELLs reviewed the 
correlation between listening skills and speech production. As the current fast-paced high-
tech world emphasizes the importance of effective oral communications, learning to speak 
English with confidence and clarity became more important than ever. Mohanraj (2015) 
claimed that ESL teachers need to understand the issues, problems and possibilities involved 
in the teaching of listening and speaking in the non-English-speaking environment to meet 
the changing needs of the learners. Powers and Powers (2014) found in their study of TOEIC 
effectiveness that it is equally important to enhance students’ listening and speaking skills to 
strengthen their oral communications in English. Guan (2014) concluded in her study that 
explicit listening strategy instruction improved the students’ listening strategy use. Guan’s 
research also showed that listening strategy instruction is more than simply a teaching 
intervention and that it is a powerful student-centered approach that can guide learners to 
become responsible to learn and use English. This study implied for language teachers that it 
is time to start explicitly “teaching” listening rather than just testing students and exposing 
them to listening texts. 
Second, EFL education in Korea examined the status of English education in Korea 
and its issues and problems. Cho (2014) explained the phenomenon of English fever that has 
significantly influenced the entire society of South Korea. Cho expressed concerns about the 
extensive amount of time consumption and financial burden on Korean students and their 
families for English education which can determine university admissions and professional 
advancements. Ostermiller (2014), however, suggested that many educators who work for 
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private language institutes in Korea rarely communicate with the parents of their students. 
Couple this with a lack of knowledge about the history and current state of EFL education in 
Korea, and many of these educators are unaware of the goals and expectations that these 
parents have for their students. Flattery (2007) suggested that teaching communicative 
competence as overly Western and inappropriate for a South Korean socio-cultural context 
and that they need to be adapted. On the other hand, Nicholson (2015) pointed out that in 
South Korea, English as an International Language (EIL) is rather an additional linguistic 
skill being learned for the purposes of international business communication and academic 
advancement both contributing to the country’s rising presence in the global arena. This 
paper looked at the needs to focus on interpretability in order to have students be prepared for 
linguistic diversity by introducing many varieties of English as possible. 
Third, business English for ELLs examined the current state of business English 
education in general and its issues and implications for further development. Hughes (2010) 
suggested that the materials to teach the skill of speaking in business settings need to find a 
balance between the demands and a synthesis from the variety of spoken discourse types and 
contexts to form the basis. Deng, Zhu, and Dimond (2016) claimed that the cultural 
information transferred by language is an important part of business English teaching. The 
cultivation of intercultural business communication competence could be realized by business 
English teaching materials, classroom discourse, teaching activities, and teaching 
methodology. Jayalakshmi (2017) introduced an integrated approach to business English as a 
sub-category of English for Specific Purpose (ESP) that has led to a growing demand for the 
English language. Geng (2017) presented a study on innovations in business English teaching 
focusing on four important aspects: Business English teaching staff, textbook construction, 
innovation in business English teaching, and teaching in practice. Compared with traditional 
teaching, business English emphasizes the effectiveness of communication therefore, Geng 
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suggested including training in business skills to enable students to apply their knowledge 
and to better meet the needs. Shanfaz (2017) pointed out that it has become common for non-
native English speakers to study business English as a specific tool with the goal of carrying 
across the message and reaching to agreement. It demands a business-oriented English 
vocabulary and skills, including letter writing, delivering presentations, negotiating, or small 
talk in English. Ciortescu and Cecal (2015) investigated developing a skills-based syllabus 
for business English students. The authors emphasized that language accuracy is no longer a 
priority. Tenant (2015) noted that standard vocabulary knowledge may prove useless when 
students are faced with real life situations. He stressed the fact that students must be taught 
how to learn, develop, and use their knowledge in the long term for further development. 
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CHAPTER III 
THE PROJECT AND ITS DEVELOPMENT 
Description of the Project 
The project consists of a blueprint that includes two anchor lesson plans, two 
alternative lesson plans for less tech-rich environment, and sample teaching workbook for a 
business English course which I co-authored. The blueprint provides teachers with a 
framework for business English course focusing on oral communications in English. Anchor 
lessons have in-depth listening comprehension practices along with situational speaking 
guidelines and exercises. The workbook presents listening comprehension exercises for 
students to help them familiarize with sounds of useful English expressions that are tailored 
for business settings, offering tactics for conversational flow as well as situational speaking 
practices. 
The teaching materials make up a supplemental resource for students to apply new 
skills to their own English speaking patterns as it offers various brainstorm type of exercises 
and discussion questions. The lesson plans and the materials also incorporate strengthening 
mindset tactics in speaking English in order for students to keep calm and speak in any 
situation, even if they are embarrassed by not fully understanding others.  
Development of the Project 
Throughout the history of English education as a second/foreign language, one of the 
major factors that has been ignored is the gap between textbook content and real-life talk that 
the learners encounter in spoken English. It is more problematic when the students learn 
English to use in business meetings and/or their workplaces. Most of the ESL/EFL textbooks 
are not necessarily designed to capture the dynamics of business meetings where many 
different overlapping conversations are taking place at the same time. In real business 
meetings, people do not talk in a sequence in the way that the students may have learned in 
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their English conversation classes. While the dynamics of the business meetings are almost 
impossible to be captured perfectly in a textbook, there are ways for teachers to help students. 
I have designed a uniquely technology-rich EFL course for students that not only benefit 
people in business settings but also help students develop efficient and effective workplace 
communication skills in general.  
Working on this project, I began to create my own resources for a case study about 
specific issues and difficulties that are related to adult ELLs in Korea, who are in business 
settings, and spoken English is essential part of their communications. I developed materials 
and activities that focus on sound familiarization tailored for Korean adult ELLs along with 
sample lesson plans that contains multiple practices and discussion questions which 
instructors and students can use in their classes. I also co-developed authentic teaching 
materials which is in a form of workbook that are rich in situational real-life conversation 
practices including how to deal with overlapping talk and turn-taking in a business meeting.  
Finally, I incorporated content that help students maintain their firm communicative 
competence in any situation, and to that end, perform better in their workplaces and succeed 
in businesses where English is the main language for important deals and decision making 
processes.  
The Project 
 The project in its entirety can be found in the Appendix.  
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CHAPTER IV 
CONCLUSTIONS AND RECOMMENDATIONS 
Conclusions 
 Millions of people all over the world use English in their business activities every 
day. As Frendo (2012) stated, business is not only about buying and selling, but also is about 
people coming together to accomplish great things. It is about persuading, understanding, 
explaining, finding solutions, and making decisions. This project was created to empower 
ESL-learning business people who use English to communicate for greater achievements.  
To enhance Korean EFL students’ oral communications and build language 
competence in business settings, teachers need to continually strengthen their own 
competency in business context as well as linguistic expertise. Also, development of up-to-
date teaching material and its distribution should be a non-stop effort. Redefining the role of 
ESL teachers as facilitators - not just lecturers - will also open a new era of business English 
teaching field.  
Upon implementation of the blueprint, lesson plans, and workbook that are introduced 
in this project, students will be able to understand the diversity of spoken English as EIL 
more clearly and convey more articulated speech themselves. The course was designed 
learning in a blended, flipped, and/or 1:1 in some cases in order to meet each student’s 
specific needs. The units were customized for each student’s proficiency level and progress.  
The ultimate goal of this project is to help people of any workplace communicate 
effectively on an independent and proficient level in English across borders and cultures with 
their coworkers and clients. After all, it is not only what is said, but how it is said and that is 
of interest to business English learners (Frendo, 2012).  
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Recommendations 
 My objective with this project was to design an intensive technology-rich learning 
experience for working adults who seek to improve their communication skills in English for 
their works. I know exactly what my students need in an intensive EFL class since I, too, was 
once an ESL student wanting to become more efficient in communicating in English: Busy, 
stressed-out business people look for an effective EFL learning experience because they need 
to improve their communication skills in English for their works, especially listening and 
speaking.  
 It would be helpful for the teachers who wish to adopt or implement the course 
blueprint in this project to consider below “How Might We” list and “Essential Questions”: 
How Might We:  
•! Enhance effectiveness of each student’s EFL learning experience? 
•! Help students find value in their learning to keep them engaged and motivated? 
•! Deal with the expertise reversal effect? 
•! Accommodate students’ stress level in and out of the classroom? 
•! Help students structure time for assignments and other supplemental works to  
reinforce their learning.  
Essential Questions: 
•! What does it mean to communicate effectively across the language barrier?!
•! What are lost and gained by bringing in a translator for your business meetings?!
•! When communicating in another language, what builds or breaks your confidence?!
•! How is business English different from the standard English that is taught in EFL 
textbooks and courses? 
•! What are the strategies a skilled native Korean speaker must have in order to be 
successful in an English-only environment? 
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•! What does it mean to be a competent speaker of business English? What is the benefit 
of this sort of training? 
Upon implementing the blueprint, lesson plans, and the workbook, students will have 
the opportunity to listen and watch real-world online content as opposed to textbooks 
published decades ago as well as to demonstrate their improved language skills and share 
them with peers using technology. 
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APPENDIX 
 
Blueprint for Business English for EFL Learners | Jae Min Lee |  
University of San Francisco | School of Education 
 
 
Context for Business English / ESL for Adults 
External Expectations 
•! Course Objectives: The purpose of the course is to enhance English learners’ speaking ability and build 
language competence in business settings. Upon completion of the course, students will be able to 
understand spoken English more clearly and to convey more articulated speech in English. The course 
is designed for learning in a blended, flipped, and/or 1:1 in some cases in order to meet each student’s 
specific needs. The units will be customized for each student’s proficiency level and progress.  
Design Objective 
Background: 
I am an EFL teacher for Business English Course for working professionals in South Korea. The problem I am 
trying to address is that my students have failed to meet their company’s English communication requirements 
even though their reading and writing skills are superb. Over the history of the education in English-as-a-
second language, one of the major factors that has been ignored is the gap between textbook content and real-
life talk that the learners encounter in spoken English. It is more problematic when the students learn English 
to use in business meetings and/or their workplaces. Most of the ESL/EFL textbooks are not necessarily 
designed to capture the dynamics of business meetings where much overlapped talk takes place. In real 
business meetings, people do not talk in a sequence as the students may have learned in their English 
conversation classes. While the dynamics of the business meetings are almost impossible to be captured 
perfectly in a textbook, there are ways for teachers to help students. I am designing a uniquely technology-rich 
EFL course for students that not only benefit them in business settings but also help to develop efficient and 
effective workplace communication skills in general.   
 
Objective & POV: 
My objective with this course is to design an intensive 100-minute technology-rich learning experience for 
working adults who seek to improve their communication skills in English for their work.  I know exactly 
what my students need in an intensive EFL class since I, too, was once an ESL student wanting to become 
more efficient in communicating in English. Busy, stressed-out business people look for an effective EFL 
learning experience because they need to improve their communication skills in English for their work, 
especially listening and speaking.  
 
How Might We:  
•! Enhance effectiveness of each student’s EFL learning experience 
•! Help students find value in their learning to keep them engaged and motivated 
•! Deal with the expertise reversal effect 
•! Accommodate students’ stress level in and out of the classroom 
•! Help students structure time for assignments and other supplemental works to reinforce their learning.  
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•! TESOL Standards: According to TESOL (Teaching English for Speakers of Other Languages) 
International Association, the three core standards for ESL/EFL Teachers of Adults Framework are 
planning, instructing, and assessing as the basis for effective teaching. These core standards, again, lead 
to five additional standards that focus on both the instructor and the instruction: identity and context, 
language proficiency, learning, content, and commitment and professionalism. As an EFL course, it is 
also expected to integrate multilingual and multicultural aspects into the program which need to be 
valued in the classrooms. It is essential to have both TESOL and ISTE standards well-integrated. In 
2008, TESOL Inc. published its Technology Standards Framework, which states that “it is imperative 
that English language teachers integrate information and communication technologies in the classroom 
so that students become proficient in communication not only within the traditional media but also 
within the framework of modern communication technologies.” The main goal of integrating 
technology into my classroom is to find pedagogically solid ways in teaching methods. My students 
will have the opportunity to listen and watch real-world online contents as opposed to textbooks 
published decades ago as well as to demonstrate their improved language skills and share them with 
peers using technology. 
•! Institutional Mission: The language institute specializes in spoken English development for business 
people. The motto of the institute is “Clear communication leads to business success, regardless of the 
language you speak.” It aims to offer the most suited and customized English education solutions for 
every business where their employees can leverage enhanced English skills for the business success as 
well as their own advancement. The clients include global companies that deal with international 
negotiations and other business aspects.  
•! Real-World Mandates: Language education has been available for centuries, yet its teaching methods 
have not changed much. For the students of the 21st century, especially young adults who have grown 
up with multi-media and internet, to be taught in old-fashioned language learning methods would not 
feel as efficient and exciting. The language institute strives to open a new era of education in English as 
a foreign language where every student will experience fun yet effective learning that leads to their 
professional growth. 
Nature of the Subject 
•! Convergent/Divergent Thinking in Unit 1: The course units begin with divergent thinking that allows 
the students to explore many different business situations that require articulate English skills. The first 
unit begins with an introduction to many different sounds of English which offers students to encounter 
diverse accents of different regions where English is spoken as the first language. Through the path, 
students are asked to simulate situations in their activities to engage their creativity using the newly 
acquired knowledge of English sounds. Then they are led to many different solutions/ communicative 
methods, not one, depending on their own situations. Convergent thinking is used for deducing the 
“most commonly accepted response or reaction” regardless of the variety of English sounds they hear 
in their real-life situation. For example, students engage in convergent thinking when they hear “bear” 
sounds like “beer” depending on the speaker, they are able to understand it as “bear” by the context. 
Also, convergent thinking is used for common/basic situational conversations such as generic talk and 
questions/answers. 
•! Relevance of Unit 1 Material: The subject focuses on specific skills of language development: listening 
and speaking. As the focus of my blueprint is on enhancing speaking skills using listening skills, the 
subject has several listening/speaking practice modules and activities using technology such as LMS, 
online materials, and Google documentation. Unit One sets the foundation for students to get used to 
the new pedagogy integrating technology in learning English as a foreign language, focusing on its 
real-life sounds and its adaptation for each student’s speech in English.  
•! Predictable Misunderstandings/ concerns: This unit is about listening and speaking using modern 
technology. Most of the students were raised in South Korea where “standard” English is supposed to 
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sound like American Standard English. When they are introduced to many different accents other than 
American accent, they may think I am teaching non-standard material. Therefore, it is a must to explain 
the goals of the lessons and keep the students on the same page to avoid any misunderstandings about 
the quality of the lesson or teacher. Also, many of the adult learners are less open-minded in general 
and have more resistance towards new things which makes it harder for students to accept the course 
logistics and philosophy.  
Context of the Learning Situation 
•! Students: There are 6~10 students enrolled in each term. Each class can take up to a maximum of 12 
students at a time to ensure flexible groupings of pair to fours, while still offering the option of full-
class seminar conversations. The small class size makes regular formative feedback and one-on-one 
conferences more possible for the teacher. 
•! Class Settings: The class duration is 100 minutes, 2 days/week and one term is 8 weeks. Unit 1 is the 
first two sessions of the first week. Each unit is broken into launch, explore, de-brief, and apply. Each 
lesson has online assignment using LMS mainly for uploading students’ reflections and feedbacks from 
the instructor and peers. The course engages online multimedia materials, peer feedback models, and 
Google Apps for Education, which is one of extra benefit of the course. 
•! Delivery Methods: The methods of delivery for the unit are seminar style in a small classroom setting. 
It also uses flipped method so the students are given sufficient amount of homework and readings each 
week. There are pop quizzes and online tests to assess each student’s advancement and progress. 
•! Anticipated challenges: Since my students are all working professionals who take evening courses, 
they easily lose focus or even fall asleep. It is also probable that some of them may have to take work- 
related phone calls during the class, or even may be absent due to business trips, meetings, etc. They 
also do not like wasting time and need strong motivation to stay in the class. Convergent with the 
language education and technology, the students who are working long hours may feel that they 
already have excessive exposure to the technology, i.e. internet and devices, and think the learning 
experience feels like working again. Nonetheless, the class faces two new factors at the same time - 
language and technology. They may easily become tired if the technological interface is too hard. 
However, this method may empower the students as it customizes their learning environment to 
support each student’s progress.  
Characteristics of the Learners 
•! The students are college educated with limited English language proficiency. They want to improve 
their Business English skills for their daily tasks at work. Many non-English speaking countries require 
EFL classes for their schools and businesses. In this particular blueprint, I focus on designing EFL 
classes targeted for business people who need improve their English-speaking skills. The students have 
opportunities to explore global issues and use; collaborative technologies to work with other to enhance 
their language skills. The learners come to the class with specific situation or work environment in 
which they want to improve their English skills. The class is in an EFL setting and all the students’ L1 
is the same. Some students enroll in this course because their jobs require better English skills for 
promotions and advancements. Other students come to the class to become more efficient in their 
everyday communications with their foreign counterparts. The average students in my class are adult 
ESL learners in their 20s to 50s. Most of them have college degrees in engineering or business with 
few exceptions in liberal arts or language. All of them are currently working full time in big name 
companies, and their tuition for this course is fully or partially sponsored by their employers. They are 
“chosen” for the opportunity to improve their language skills, which means they are under pressure to 
prove the worth of the employers’ investment on them. Since they all grew up under South Korea’s 
public education system, they share the similar experience of learning English as a second language. 
They were introduced to English with heavy reading materials and writing tests. The average score of 
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TOEIC (Test of English for International Communications) is 700 out of 990 points. (*TOEIC is run 
by ETS (Educational Testing Service), the world's largest private nonprofit educational testing and 
assessment organization based in New Jersey. They run tests like TOEIC, TOEFL, GRE, etc.) 
Although the average score seems to be higher end, my students’ listening real-life conversation and 
speaking skills do not necessarily match their scores as TOEIC consists of 50% listening 
comprehension of SAE (Standard American English) and 50% of reading comprehension. Most of my 
students show progress within current curricula for enhancing real-life listening comprehension and 
speaking skills. However, a couple students still struggle and show no evidence of improvement.  
Acceptable Evidence 
Formative Feedback 
•! Evidence: Evidence that will be collected during the course includes progress in each student’s 
language competence, changes in listening error frequency, and reflections on the level of comfort or 
nervousness during the students’ actual meetings in English as the course progresses. 
Firstly, students will be given two weeks of period that they can upload at least one reflective journal(s) about 
their experiences in real-life meetings, and changes they notice in their language competence during the 
meetings, as the course goes on. The students will upload their journals on the discussion board of LMS 
(Canvas) that the teacher and peers also can read and give feedbacks, tips, and tactics to help the students 
gain more language competence. This process will make sure the feedbacks are informative and mutually 
beneficial. 
Secondly, I will check the discussion board once a day to monitor the students’ participation and make quick 
feedbacks on each journal that are uploaded that day. This process will make sure the feedback is timely. 
This is also one way to monitor appropriateness of peer feedbacks. 
Lastly, a survey checking on each student’s own assessment on their progress will be conducted every two 
weeks. I will collect the data to analyze and measure the effectiveness of the course using Google Survey 
to set and modify customized goals for each student accordingly. This will ensure the feedback process to 
be useful for every student. Overall, my role as a teacher in this process will appear as a facilitator rather 
than an assessor. (Principles of effective feedback referenced from Neebe & Roberts, 2015, p.126) 
•! Reflect : Since the students will be uploading their own reflections in a format of journal, there will be 
ample time and opportunities to self-reflect during the process.  
Summative Assessment 
•! Overview: By the end of the course, the students will be required to choose one of two options to 
demonstrate their mastery of language competence in real-life meetings, or a mock-up (video) 
conference that resembles an actual business meeting in each student’s situation.!
•! Authentic Assessment: 
o! Option 1: Submit a video/audio record of their real-life English meeting that the student has 
participated during the last days of the course. The content should demonstrate enhanced 
student’s language competence leading more active participation and reduced communication 
errors. This will be applicable only for those who do not have any company confidentiality 
issues in terms of the meeting contents and other participant’s identification. It is a plus if they 
can submit a comparative recording taken prior to or early period of the course. 
o! Option 2: Submit a video recording of a mock-up English meeting. If the “Option 1” is not 
applicable, students can choose to set up a mock-up conference using Zoom, Google Hangout, 
Skype, etc. The content of the conference will be developed by the students and I will add some 
challenges during the meeting. For example, when there are specific issues or area that make 
each student to feel especially vulnerable, I will add relevant trick questions or overlap talking 
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situation in order to challenge the student. Then I will connect the student with my colleague 
teachers wom students have not yet met to conduct the mock-up meeting recording.  
     These tasks will ensure the authenticity of the assessment as well as will boost application of in-class 
lessons to the real-world context that matters the most to the students. 
•! Scaffolding for Core Competencies. 
For both options, self-reflection and self-assessment will provide the most valuable feedback. Each student 
will upload their recording(s) on the discussion board of LMS along with a self-reflection. They will share 
their own experiences during the assessment process, and how they feel improved (or not) before and after 
taking the course. They will also be asked to specify the area that they feel most improved as well as the 
area still need further work. 
Peer evaluation also will be valued during the process. Each recording will be open for comments from other 
students. For some students, open criticism may be offensive, especially when their most vulnerable 
appearance became public. Therefore, I will only allow “thumbs-up” points from each commentator for the 
peer evaluation. This will help boost the student’s language confidence as well. 
Lastly, 1:1 coaching will be conducted with me to address the area of further improvements in private. Each 
student will receive customized feedback on their LMS account to enhance the effectiveness of the 
learning process. 
Desired Results 
Big Ideas 
•! While the dynamics of the business meetings are almost impossible to be captured perfectly in an EFL 
textbook, there are ways for teachers to help students. This unit will not only help to improve students’ 
English in the business settings but also develop efficient and effective workplace communication 
skills. The ultimate goal of business English related training is to develop understanding of good 
communication which is context bound: students should be taught how to observe and learn the local 
discourse practices. The class will serve as a workshop: the classroom environment encouraging 
collaboration and feedback between students and comparisons and discussions of real-life data from the 
target workplace.   
Essential Questions 
The essential questions that students will consider in Unit 1 include: 
•! What does it mean to communicate effectively across the language barrier?!
•! What is lost and gained by bringing in a translator for your business meetings?!
•! When communicating in another language, what builds or breaks your confidence?!
•! How is business English different from the standard English taught in EFL textbooks and courses? 
•! What are the strategies a skilled native Korean speaker must have in order to be successful in an 
English-only environment? 
•! What does it mean to be a competent speaker of business English? What is the benefit of this sort of 
training? 
Content Objectives 
By participating in the in-class activities designed for unit 1, students will be able to... 
•! Describe the differences between English conversation as second language learning and the real-world 
conversation. 
•! Explain challenging situations in business meetings when people overlap/interrupt talks.  
•! Explain strategies for better communications in a second language. 
•! Simulate various situations they can encounter in business meetings in English 
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Anchor Lesson 1: Collaboration 
•! Business English, Lesson 1: Listening Comprehension for Diverse Spoken English (Collaboration) 
Formative Assessment. I will collect students’ informal evidence of understanding by observing their reaction 
before and after watching the YouTube content. I will also give students pop-quizzes before, during, and after 
the lesson to see if they can distinguish different sounds of certain words depending on the speakers’ origin. At 
the end of lesson, I will use Google Survey to visualize the changes in their state of minds before and after the 
introduction of the different sounds of English.     
 
Tools. Student activities include group presentations on regionally unique sounds and accents of English. In 
doing so, they will use a shared Google Slides or Power Points for creating their group presentation materials. 
Skill Objectives 
By participating in the in-class activities designed for Unit 1, students will be able to: 
•! Maintain calm even when communication fails due to the language barrier in business meetings in 
English. 
•! Harness themselves with language competence in overlapping talking situations in a business meeting. 
•! Persevere to continue delivering their messages in overlapping talking situations in a business meeting.  
Segment  Anchor Lesson 1 : Description 
Launch 
[15 mins] 
Intro: Show a YouTube clip that shows a misunderstanding situation due to different accents of 
spoken English. Preferably a funny one to draw attention of the students.  
 
Activate Students’ Schemata: Ask students about their prior knowledge of characteristics of 
different sounds of English depending on region.  
 
Overview of Global English: Introduce the class objective and explain why it is important to 
know about differences in sounds and the impact on effective communications. 
De-Brief 
[40 mins] 
Empathy Interview: Have students regroup in similar field of expertise and share their 
experiences in real-life.  
 
Reflection: Have students write and upload reflections on peer empathy interview on the 
discussion board of LMS.  
Apply 
[45 mins] 
I will give students the assignment to pair up with a partner and conduct a mock video 
conference with different accent using Zoom or Google Hangout. Make a video of it and upload 
the file on the discussion board. The postings are open to the peers for feedbacks.  
Reflection: This lesson is an example of collaborative preparation. Students will experience a group project and 
give/receive peer feedbacks. Students will be given the opportunity to upload their reflections during the class. 
After the lesson is complete, they will go back to work and see if the lesson helped them in actual context in 
their workplace and share their experiences and ideas with peers on the discussion board of LMS.  
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They will use Zoom or Google Hangout video conference recordings for a mock-conference simulating various 
communicational error situations due to misunderstanding each other’s different accents and present it during the 
class as a group activity. During this, I will walk around the classroom to monitor if they understand the regional 
sounds correctly and/or give real-time feedbacks on the contents and materials. 
 
Opportunities for Reflection. After the group presentation and peer consultation, students will be asked to upload 
a quick 300-word reflection on each task on the discussion board of LMS. They will also be given time to write 
and upload reflective journals as a regular assignment every two weeks for self-reflection, peer feedback, and 
teacher feedback.   
 
Next Steps. After completion of the lesson, students will go back to work and collect evidence that the lesson 
had been helpful in their real-life situations. Then they will freely upload their stories on the discussion board of 
LMS. Other peers have access to comment or give feedback to the postings. This process will lay the foundation 
for smooth transition into upcoming speaking lessons.   
 
 
 
 
 
 
Anchor Lesson 2: Differentiation  
- Tech-Rich Business English: Listening and Speaking Coordination (Differentiation) 
Lesson Context 
Arc of the Unit. The Technology-Rich Listening and Speaking Coordination comes after Listening 
Comprehension for Diverse Spoken English (Collaboration). Ideally students will be more comfortable with 
many different sounds and accents of English around the globe by now and they will get a chance to apply their 
understandings in listening comprehension and practice in oral expressions in their own pace through this 
lesson #2. Prior to the lesson, students will be asked to choose a topic/genre to use as a vehicle for practice: TV 
drama, world business news, or pop music depending on their interests and needs. This lesson consists of 
differentiated multimedia contents in the three topics, and hands-on activities using audio/video recordings. 
Through the activity, students will be able to find their weak points in understanding spoken English, and 
strategize their own ways to breakthrough by reproducing the contents. Students will be asked to bring their 
own devices such as laptop, iPad, or smartphone to execute some of the practices. This lesson marks the 
transition from reflection to exploration. 
 
Real World Mandates. Where technology is concerned, there is no turning back in education. The future stage 
of English language teaching will eventually include technology in one form or another. According to TESOL 
(Teachers of English to Speakers of Other Languages), Inc., scholars debate certain aspects of the notion of 
integration, but no one debates if technology can and should be used in language learning anymore. It is 
imperative that English language teachers integrate information and communication technologies in the 
classroom so that students become proficient in communication not only within the traditional media but also 
within the framework of modern communication technologies (TESOL Technology Standards Framework, 
2008, TESOL). The main goal of integrating technology into my classroom is to find pedagogically solid 
teaching methods. My students will have the opportunity to listen and watch real-world online content as 
opposed to textbooks published decades ago as well as to demonstrate their improved language skills and share 
them with peers using technology. 
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Function. This lesson will function as a tool for exploration. Students will find up-to-date real-world content by 
exploring links to YouTube, podcasts, and news reports that are differentiated depending on the students’ needs 
and interests. Then they will have a chance to adapt their understandings to contents reproduction. 
 
Lesson Objectives 
Instructional Framework. This lesson intends to help students pinpoint their weakest area or element in 
comprehending spoken English and overcome the weaknesses by reproducing the contents in a fun and low-
stress environment. Students will be divided into three groups according to their choice from the three 
topics/genre: TV drama, business, and pop music. Then I will provide links that lead to the content that 
matches the students’ proficiency level. For example, I will have students watch a short clip from “Middle” or 
“Modern Family” for TV drama; Bloomberg, CNBC, and BBC Business report, or relevant podcast for 
business; one or two of top fifty Billboard's Chart for pop music. Then students will listen or watch the content 
for twice taking notes on changes in their understanding. Then I will provide written script or lyrics of the 
content. Each student will be asked to reflect how much they understood before the script or lyrics were given, 
then figure out which point was difficult to understand (e.g. specific vowel sounds, gender of the speaker, 
accent, vocabulary, etc.). Then they will have the chance to discuss their reflection with peers. After this, they 
will reproduce the same content as a group basically trying to mimic what is in the original content. They will 
be given time to practice then asked to record to present to other groups of the class.  
Content Objectives. Students will be able to understand their weaknesses and strengths in understanding real-
life verbal content in English. Students will also be able to get a grasp of current issues around the globe and 
cultural trends by experiencing very up-to-date contents from the other side of the globe. Other objective 
intended in this lesson is that students will be provided with the sources for the content that matter to them for 
future use.  
Skill Objectives. Upon completion of the lesson and activities, students will be able to understand their weak 
points in understanding spoken English and strategize their own solutions to overcome. Students will also gain 
speech confidence by correcting and practicing their very weaknesses. 
 
Checks for Understanding 
Formative Assessment. In this particular lesson, students will be assessed informally. Since the lesson is 
designed for differentiation for individual needs and to offer opportunities to explore various contents, I will 
provide minimal materials that are the links to the contents and then scripts/ lyrics for them later on. Students 
will freely explore the content, at the same time, try to find what hinders them to better understand spoken 
English under certain circumstances. During the group reflection, I will ask questions such as “Which part was 
most difficult to understand?”, “What was the difference between first and second time to listen/ watch the 
content?”, and “How the script or lyrics helped you understand better the contents?”. I will go around the class 
and randomly stop at each group to hear what the students have to say to measure the effectiveness of the lesson. 
Then I will check any improvement in individual’s reproductions of the contents at the end of the class.  
Tools. I will observe the activities and take notes on each student’s participation. I will also check for their 
understanding of the process and the material. I will manage the time depending on the progress and if needed, I 
will take extra time from next session for the reproduction part. However, I will make sure each student gets a 
chance to reflect and share with peers. 
Opportunities for Reflection. Students will have time to reflect and share twice during the lesson. Firstly, they 
will share their thoughts and differences they noticed during listening/watching contents, and after given the 
script/lyrics. They will discuss in groups to explore what are common mistakes and what are personal hardships. 
Secondly, students will have time to reflect their reproduction. By reproducing the content, students will have 
clearer picture of what have been the problem area of listening and speaking English.   
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Next Steps. After completion of the lesson, students will go back to work and collect evidence that the lesson 
had been helpful in their real-life situations. Then they will freely upload their stories on the discussion board of 
LMS. Other peers have access to comment or give feedback to the postings. 
 
Segment  Anchor Lesson 2: Description 
Launch 
[10 mins] 
Intro: Explain the lesson logistics and announce the three groups depending on each student’s 
choice of topic/genre. Have the students rearrange their seats according to the group.  
 
Explore 
[40 mins] 
 
Listen or Watch: Provide the links that match the topics and have students choose one content 
or song. Have them listen or watch the same content twice. Students are required to take notes 
on the difference in understanding the content. 
Group Reflection: Provide with written script or lyrics. Give time to study and compare to what 
they have understood before and after the script/lyrics. Students share their reflections and 
thoughts with other members of the group.  
De-Brief 
[45 mins] 
Reproduction: Students will remain in the same group, and each student will take part in 
reproduction of the content. Each student must participate in the process and share same chunk 
of the content to reproduce. They will record the audio/video file using their device. 
Group Presentation: Each group will present their recordings to other groups and reflect on their 
experience.      
Reflection: This lesson is an example of differentiation by content. Three different materials will be chosen by 
students depending on their interests and needs and the learning methods will vary student to student. The lesson 
is intended to be differentiated in a fun way by engaging the most current content that covers issues and cultures 
around the globe. The learning outcomes will vary depending on each student’s progress, and I intend to 
customize each student’s learning experience by assigning different tasks in the following lessons.  
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Lesson Plan for Business English 
 
Name: Jae Min Lee 
Student Level/Ages: High Intermediate - Advanced, Adults 
Student Environment:  
•! Length of Each Class: 1 hour, 3 days per week, begins at 6pm. 
•! Place: Conference room in the students’ office building (EFL) 
•! Number of Students: 6~8 students 
Students’ Needs/Purpose in Learning: 
This is an 8-week business English course designed for the employees of ABC electonic 
company in South Korea. The company sponsors the course for the employees who wish to 
improve their English language skills. The students’ jobs usually require communication in 
written/spoken English (meetings, conference calls, emails, documentations, etc.). The students 
come three evenings a week to practice their English for business communication skills.  
Relevant Recent Work:  
The students have taken an Intermediate session previously or have compatible level of 
proficiency. Some of the students have recently taken TOEIC preparation class taught by me, 
also sponsored by the company.  
Main Objectives of Lesson: 
In the three lessons that make up this unit, the students will develop skills in:  
•! communicating in a meeting / conference call 
•! using company communications (emails) 
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As the students practice the skills learned in the lessons, they will be thinking about the ways to 
apply those skills in their own jobs. 
Possible Problems: 
•! Although the students’ reading and writing levels are relatively high, their listening 
comprehension and speaking proficiency vary.   
•! Students tend to be flexible in their commitment to the course, showing up late, coming 
unprepared, treating the lesson like recess from the work day. It also increases the 
possibility that the company will not be satisfied with the results. 
Solutions:  
•! They will work in pairs so that that the higher level students can help the lower level 
students. However, the partners must be different from previous session in order to 
prevent fossilization of interlanguage errors.  
•! Make them work, otherwise the students will sit back and watch the instructor teach. 
Make sure it’s them talking, not the teacher. 
•! A number of students may not have been in school for years, where might as well have 
been very teacher-oriented. Spending time talking about the classroom rules and 
participation will help.  
•! Give homework and expect them to do it. Homework gives them more exposure to 
English as well as it makes the course more serious. 
•! Have high expectations more so than in school. Once start making excuses for the 
students, the course becomes less serious. Finding the balance to keep them challenged 
at the same time not too stressed out is the key.   
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The Unit Lesson Weekly Plan 
Lesson 1 (Monday) 
In A Meeting : Tactics 
for  Understanding Spoken English  
Lesson 2 (Wednesday) 
Understanding Email Contexts 
and Responding  
Lesson 3 (Friday) 
Dealing with Conflicts  
 
Detailed lesson plan : Monday (Listening & Speaking) 
 
Aim Procedure Interaction Time 
Warm-up  
 
 
 
 
 
Pre-
Listening 
 
 
 
 
 
Talk about your experience. 
•! Have you misunderstood someone during a 
meeting or conference call?   
•! What happened and how did you handle the 
situation? 
 
Key words for Work 
•! Identify key vocabularies, idioms, and 
expressions over the sample conversation. 
•! For new words, teacher reads first and have 
students repeat after.  
 
Focus Questions 
•! Ask students 2~3 focus questions before turning 
on the material. 
T:SS 
 
 
 
 
 
T:SS 
 
 
 
 
 
 
T:SS 
5 Minutes 
 
 
 
 
5 minutes 
 
 
 
 
 
 
5 Minutes 
 
 
During 
Listening 
 
•! Teacher plays the youtube link.  
https://www.youtube.com/watch?v=3rCe_XKnr7Y 
(If not, teacher Reads a script twice at the normal speed 
of conversation.) 
T 
 
5 minutes 
 
Post 
Listening 
Activities 
•! T. distributes the script and have students read 
it. 
•! T. asks the students focus question again and 
have them discuss in pairs. 
•! T. asks further comprehension questions by 
giving them T/F questions. 
T:SS 
 
T:SS 
 
T:SS 
 
5 minutes 
 
5 minutes 
 
5 minutes 
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Speaking 
Practice 
•! Role-playing: have the students work in pair to 
find ways to make the exemplary conversation 
sounds better.  
•! Have the students discuss how to avoid 
misunderstanding and how to deal with the 
situation when they found out that they made 
mistakes 
SS 
 
 
SS 
10 minutes 
 
 
10 minutes 
Wrap-up 
 
 
 
 
Homework 
•! Have the students work in a group of 4 and talk 
about and write things people do or say that 
make them feel it’s O.K. to ask questions when 
they don’t understand.  
•! Have students write a short essay about their 
similar experience and turn in by the end of the 
week 
SS 
 
 
 
 
T 
5 minutes 
 
 
Detailed lesson plan : Wednesday (Reading & Writing) 
 
Aim Procedure Interaction Time 
Warm-up  
 
 
 
 
 
 
Pre-reading 
 
 
 
 
 
Write about your experience. 
•! What kinds of emails do you read and write at 
work? 
•! Have you experienced that you faced 
difficulties to understand others’ email or other 
people misread your message?  
 
Key words for Work 
•! Identify key vocabularies, idioms, and 
expressions over the sample email. 
•! For new words, teacher reads first and have 
students repeat after.  
Focus Questions 
•! Ask students 2~3 focus questions before 
distributing the reading material. 
•! Teacher plays the youtube link for 
brainstorming. 
https://www.youtube.com/watch?v=URauJTlbK4w 
T:SS 
 
 
 
 
 
 
T:SS 
 
 
 
 
 
T:SS 
5 Minutes 
 
 
 
 
 
5 minutes 
 
 
 
 
 
5 Minutes 
 
 
During 
Reading 
•! Teacher hands out the story. 
           (Material attached in the end) 
T 5 minutes 
Post 
Reading 
Activities 
•! T. asks the students focus question again and 
have them discuss in pairs. 
•! T. asks further comprehension questions by 
giving them T/F questions. 
•! Vocabulary Practice: matching words 
(synonym, antonym), fill in blanks. 
T:SS 
 
T:SS 
 
SS 
5 minutes 
 
5 minutes 
 
5 minutes 
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Writing 
Practice 
•! Creating correspondents: have the students 
work in pair. One person initiate an email on a 
topic of their choice and the other person writes 
back. 
•! Have the students analyze their writings and 
discuss ways to compose clearly in order to 
avoid misunderstanding.  
SS 
 
 
 
 
 
SS 
15 minutes 
 
 
 
5 minutes 
Wrap-up 
 
 
 
Homework 
•! Have the students work in a group of 4 and 
write down things that people commonly make 
mistakes on their formal emails.   
•! Have students find a real-life email sample that 
went wrong or made them offended. Then 
identify the problems and find ways to fix them. 
Due next week.  
SS 
 
 
 
T 
5 minutes 
 
 
Detailed lesson plan : Friday (Situational: Dealing with Conflict) 
 
Aim Procedure Interaction Time 
Warm-up  
 
 
 
 
 
Pre-Lesson 
 
 
 
 
 
Talk about your experience. 
•! How do people at your work act when they 
disagree with their boss or co-worker? 
•! What do you do when you disagree with 
someone with? 
 
Think about it: teacher writes down some tips to 
effectively express opinions. 
•! When you state your opinion, be polite but 
assertive. 
•! Give reasons for your opinion. 
•! Listen to other people’s opinions carefully. 
•! Make comments about the ideas-not the 
person. 
•! Try to reach solutions that everyone can 
support. 
T:SS 
 
 
 
 
 
T:SS 
 
 
 
 
 
 
 
 
 
 
5 Minutes 
 
 
 
 
10 minutes 
 
 
 
 
 
 
 
 
 
 
 
During 
Lesson 
 
•! Teacher present 1~2 mini conversations on 
“Expressing Opinion” and adapt. 
•! Add grammar point. 
T 
 
15 minutes 
 
 
5 minutes 
Post Lesson 
Activities 
•! Check your understanding: multiple choices, 
match idioms exercise. 
T:SS 5 minutes 
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•! Teacher have the students work in a pair to 
see if the characters in the conversation 
followed the tips to “effectively express 
opinions”  
•! Teacher have the students present their 
findings. 
 
S-S 
 
 
 
SS 
 
 
10 minutes 
 
 
 
5 minutes 
Wrap-up 
 
 
 
 
 
 
Homework 
•! Understanding workplace culture: have 
students work in a group and discuss about 
what are things people say or do to make you 
feel comfortable and easier to express their 
opinion in English. 
 
•! Have students write a list of ways to state 
their opinion that they learned in this 
lesson.  Due next week. 
SS 
 
 
 
 
 
 
T 
5 minutes 
 
# Email Sample 
Dear Ms. Kim 
This is with reference to your letter dated 27th November, 2017. 
As always, we are delighted to have you as our business partner. 
On behalf of our company, I assure you of all assistance you had asked for in the above 
mentioned mail. 
Yes, our offer is still open for the opening of a new business unit at Kentucky. If you may 
please recollect the point I stressed – absence of a cosmetic distributor in Kentucky. 
I do agree with you when you say our sales will almost double in a time frame of 2 months of 
opening the store. But given the gloomy market scenario, we are a bit apprehensive about the 
supply of the raw materials at our factory warehouse. 
Please send us your instructions so that we can make the initiation at our end. 
Please contact me, if you have any query. 
Sincerely, 
Joan Roberts 
Expressing*
Opinions!
 
   
Learning(to(express(opinions(at(work!
!
•! Express'your'opinion'politely'but'clearly!
•! Listen'and'respond'to'other’s'opinions!
•! Express'disagreement'politely'but'assertively!
  
!2!
Meet$the$characters:!
 
 
 
 
 
 
!
!
!
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Ayanna!
Head%of%Student'Affairs'at'the'University'
of#Rock,&#Perfectionist&#Dominator&
#Anger'Management'Fail!
Jaemin!
IT#Specialist#at#University#of#Rock,#
#it’s&all&human&error&#Negator&
#Thin&Skin!
Chiara!
Student!Advisor(for(Study(Abroad(
at#the#University$of$Rock$#Get$
there%when%you%can%#Never%been%
on#time# SNS#is#My#LIfe!
Sara!
Student'Advisor!at#the#University#of#Rock,#
#Language'Stretcher'#Able'to'fit'one'
sentence&into&one&paragraph&#Also&talks&fast!
Warm%Up!
Key$Vocabulary!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
Talk%about%your%experience!
 !
constantly,"adverb:"! all#the#time,#repeatedly!
!
cut#it#out!,!exclamation:,!said%when%you%want%someone%to%stop"saying"or"
doing&something:&also!stop!&enough!!
!
distracted,"adjective:"! unable"to"pay"attention"to"something/someone'
because'you'are'worried'or'thinking'about'
something*else!
!
drop$it!,!exclamation:,! said%when%you%want%someone%to%stop%talking%
about&a&particular&topic!
!
exhausted,"adjective:"! very%tired!
!
give$it$a$rest!,"exclamation:"! said%when%you%want%to%someone%to%stop%talking%about%a%
particular)topic;)see)cut$it$out!!
!
out!of!town,"adjective:"! away$from$the$place$you$live!
!
workplace,"noun:"!! the$office,$factory,$etc.$where$people$work!
• How$do$people$at$your$workplace$talk$or$act$when$they$
disagree(with(a(boss(or(co!worker?'!
• How$do$you$show$that$you$disagree$with$someone$at$
work?!
 
!4!
!!Dialogue)1,"Part"1:"Arriving"Late!
 
 
 
 
!
!
!
!
!
!
!
!
!
!
!
!
Chiara:! I’m$so$sorry$I’m$late,$
there%was%a%lot%of%traffic%today%on%the%Bay%Bridge.!
!
Ayanna:"! This%is%the%third%time%that%you%have%arrived%late%this%week,%and%we%can’t%wait%for%you%
every%time.!
!
Chiara:"! I’m$sorry$for$taking$up$your$time.$I$didn’t$realize$that$you$would&wait%for%me%to%start%the%
meeting.!
!
Ayanna:"! Yes,%we%can’t%start%until%everyone%is%here.!
!
Chiara:"! Okay.&I&will&make&sure&to&be&on&time&from&now&on."!
!
!
!!!!!!!!!!Language'Tip:!
!
Apologizing! Giving&an&excuse!
I’m$so$sorry.! There%was%a%lot%of%traffic.!
I’m$sorry$for$taking$up$your$time.! My#son#is#sick#today.!
Sorry%for%keeping%you%waiting.! My#car#broke#down.!
 
  
Chiara&is&an&employee&who&
often&arrives&late&to&work&
and$frequently$sends$text$
messages&during&business&
meetings,)so)Ayanna)is)
upset&with&her.&Ayanna&is&
upset&at&Sara&too&because&
she"is"also"using"her"phone"
during'the'meeting.!
! 5!
!! !!Dialogue)1,"Part"2:!Being&Distracted!
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Ayanna:"! Hello.&Excuse&me.&I’m&talking&here.&Can&you&two&leave&the&phone&alone&during&the&
meeting,(please?(!
!
Chiara:"! Oh,$sorry.$I$had$to$“like”$my#sister’s#Facebook#post.#She#just#got#engaged.#There.#I’m#
done.!
!
Sara:"! Well,%sorry,%but%I%am%checking%an%email%that%I%received%from%the%city%that%I’m%living%in%and%
they%are%threatening%that%they%will%cut%the%electricity%if%I%don’t%pay%the%bill%in%two$!weeks%
and$it$seems$kind$of$an$emergency.$!I"can’t"live"without"electricity."I"mean"who"doesn’t"
have%electricity%these%days,%don’t%you%think?%!
!
Ayanna:"! Sara,"just"cut"it"out."You"can"pay"the"bill"today"when"you"get"home"after"work."
Electricity)is)not)relevant)to)today’s#meeting#plus#you#still#have#two!weeks!&You’re&being&
rude%by%making%us%waste%our%time.!
!
Jaemin:"! Uh.$Ayanna,$please$take$a$deep$breath$and$try$to$calm$down.$!
!
!
. 
 
 
 
  
!
Check&Your$Understanding:!
!
1.What'excuse'does'Chiara'give%for%arriving%late%to%the%meeting?!
!
2.#Why#is#Ayanna#upset!in#each#of#the#dialogues?!
Just%a%few%minutes%later%Chiara%and%Sara%are%on%their%phones.!Ayanna%is%upset%at%Sara%too%
because'she"is"also"using"her"phone"during"the"meeting.!
!6!
! !!Dialogue)2:)Working)with)a)co!worker!
!
 
 
 
!
!
!
!
!
!
!
!
 
 
 
Jaemin:"! Ok,$we’ve$been$assigned$to$work$together,$but$I’d$like$to$see$if$I$can$work$with$someone$
else.!
!
Chiara:"! How$come?!
!
Jaemin:"! The$last$time$we$had$to$work$together,$you$were$late$with$your$report.!
!
Chiara:"! Well,%I%had%some%personal%issues%that%kept%me%from%being%able%to%get%the%work%done.!
!
Jaemin:"! This%is%very%important,%and%I’d%like%you%to%get%your%part%done%on%time.!
! !
Chiara:"! Ok.$As$well,$last$time$we$worked$together%I%feel%you%didn’t%give%my%ideas%the%value%they%
deserved.!
!
Jaemin:"! I’m$sorry$you$felt$that$way.$I$thought$you$had$a$lot$of$great$ideas.!
!
Chiara:"! Hmm…$So$how$about$this,$I’ll$make$sure$I$get$my$work$done$on$time$and$you$make$sure$
you$include$me$in$decision%making.%Deal?!
!
Jaemin:"! Deal!!
  !
Check&Your$Understanding:!
!
1.Why&do&Chiara&and&Jaemin&not&want&to&work&together?!
!
2.#Were#Chiara#and#Jaemin#able#to#work#through#their#difficulties?!
The$manager,$Ayanna,$has$just$assigned$
Chiara&and&Jaemin&to&work&together&as&
partners.)Chiara)and)Jaemin)do)not)see#
eye#to#eye#and#conflict#has#arisen#from#
them!working(together.!
! 7!
!!Dialogue'3:'Expressing'Disagreement!
 
!
!
!
!
!
Chiara:! !I’m$sorry$that$we$are$having$a$hard$time$understanding$what$you$would$like.$Could$you$
please&calm&down&and&let&us&know&specific&ways&we&can&improve?!
!
Ayanna:"! Yes,%I%would%like%for%you%to%get%your%work%in%on%time%and%show%more%interest%in%the%
company.)!
!
Sara:"! We#can’t#get#our#work#in#time#when#you#give#us#a#new#assignment#every#day.#We#don’t#
have%enough%employees%to%complete%the%work%that%you%are%giving%us,%so%we#are#
constantly)behind)and)exhausted.!
!
Ayanna:"! No#one#has#brought#this#to#my#attention#before.!
!
Chiara:! I"tried"to"the"other"day,"but"you"were"busy"in"a"meeting.!
!
Ayanna:"! I"will"try"to"get"another"employee"on"the"project."Do"you"think"that"would"help"you?!
!
Sara:"! ! Yes,%that%would%help.%Thank%you!%!
 
 
 
 
  
!
Check&Your$Understanding:!
!
1.Why&is&Ayanna&upset?!
!
2.#How#is#the#situation#resolved?!
Chiara&and&Sara&are&having&a&hard&time&
understanding+what+their+manager+Ayanna+
is#talking#about.#Instead#of#clarifying#the#
confusion,)Ayanna)becomes)angry)because)
she$feels$her$employees$are$not$listening$to$
her$when$she$is$speaking.$Let's$look$at$how$
this!situation(can(be(resolved.(!
!
!8!
!!Dialogue)4:)Scheduling+another+meeting!
  
 
 
 
 
 
 
 
 
 
Ayanna:"! Can$we$meet$at$2$o’clock$on$December$16th?!
!
Sara:"!! ! I’m$free$then.!
!
Chiara:"! Sounds'good.!
!
Jaemin:"! If#we#have#the#meeting#then,#I#might#not#be#able#to#make#it#to#my#next#meeting#at#3#
o’clock.!
!
Ayanna:"! Okay,&how&about&we&push&it&earlier,!to#1o’clock.#Does#that#work?!
!
Jaemin:"! Sounds'good.'!
!
Ayanna:"! Does%that%work%for%everyone?!
!
Chiara:"! Sure!
!
Sara:"! ! Yes,%that’s%fine.!
 
 
 
  
!
Check&Your$Understanding:!
!
1.On#what$day$did$all$the$employees$agree$to!meet?!
!
2.!For$what$time$was$the$meeting$rescheduled?!
At#the#end#of#the#meeting#Ayanna#
wants&to&schedule&a&follow&up&
meeting'to'follow!up#on#their#
progress!
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Grammar:"Using&can,&could,&and$would%for%offers!
Study:'Modals'for'offers!
Suggesting)a)time/date! Agreeing'to'a'time/date! Rejecting)a)time/date!
Could&we&meet&at&
_______on$______?!
I’m$free$then.!
I’m$sorry,$I$have$another$
meeting!then.!
Can$we$meet$at$________$
on#______?!
That%sounds%good.!
I"can’t,"I’m"out"of"town!that$
day.!
Would&__________&be&a&
good$time$for$you?!
Sure,&that’s&fine.! I’m$busy$during$that$time.!
 
 
 
 
 
 
Grammar%Practice!
 
Can/Could/Would*for*making'appointments 
 
Put$the$words$in$the$correct$order$to$make$questions. 
 
1.#_________________________________________________________________?!
!!!!!meet$!!!!on#!!!!at#!!!!Sept.&16th&!!3pm$!!!Can#!!!!we 
 
2. _________________________________________________________________? 
!!!!!at#!!!!!!Wednesday(!!!!!on#!!!!!we#!!!!!10:30am'!!!!!Could%!!!!meet$!!! 
 
3. _________________________________________________________________? 
!!!!!Would&!!!!a"!!!!2pm$!!!!!!you$!!!!time%!!!!!for$!!!!be#!!!!good 
  
Grammar%Note!
We#use#modal#verbs&can,&could,!and$would$to$offer$to$do$things$for$people$or$invite$them$to$
do#something.#We#also#use#them#to#make#requests#or#ask#permission#to#do#something.!
Tip:%Could!is#more#formal#and#polite#than!can.!
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Role%Play!
1.#With$a!partner:(Pretend(that(one(of(you(is!the$boss$and$one$of$you$is!the$
employee.(Pick(a(scenario(to(act(out.(!
 
   
 
 
 
 
 
 
 
 
A.) Pretend'you'are'Sara.'You'are'confused'about'what'your'boss'is'saying.'How'do'you'ask'her'to'
clarify(what(she(is(talking(about?(!
!
B.)$Chiara$and$Sara$won’t$stop$talking$while$Ayanna$is$giving$her$presentation.$If$you$were$Ayanna,$
how$would$you$handle$the$situation?!
!
C.)$Chiara&thinks'that'the'work'Ayanna'has'assigned'her'is'unfair.'How'should'Chiara'express'herself'to'
her$boss?!
 
A B C 
2.#Application:#Work%in%a%group%of%three.%Each%person%takes%a%role%described%below.%
You$all$work$at$ABC$electronic$company$and$are#in#a#meeting#for#“Black#Friday”#sales#
plan.&Create&a&conversation'trying'to'decide'on'a'strategy!that$everyone$can$agree$
upon.!!
!
Lara!
You$are$a$sales$account$manager$for$cell$phones$and$your$goal$is$to$maximize$the$“Black$Friday”$sales$
push.&You&will&achieve&200%&sales&volume&growth&no&matter&what.&!
!
Sean!
You$are$the$financial$manager.$!You$agree$on$plans&for&a&“Black'Friday”'sales'push'but$are$also$worried$
that$too$dramatic!a!price&drop&will&hurt&the&company’s&profit&margin.&You&can’t&let&the&sales&account&
managers(control(the(product(prices(too(aggressively.(!
!
Jae!
You$are$the$marketing$Vice$President$and$need$to$oversee$the$overall$sales%performance%as%well%as%
pricing'strategy.'!!
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Try$it$out:"How"would"you"respond?!
 
 
 
 
 
 
 
 
 
 
!
  
Making'and'responding'to'
suggestions:!
Sara$wants$to$make$a$suggestion$to$
Ayanna%but%she%is%afraid%Ayanna%won’t%
like%it.%!
!
How$should$Sara$approach$her$boss?!
 
Disagreeing)respectfully:!
!
Ayanna%has%asked%Chiara%and%Sara%
what%they%think%will%help%the%company%
grow.&Sara&thinks&her&ideas&are&best&
but$so$does$Chiara.$They$begin$to$
argue.'!
!
How$can$they$resolve$this$situation?$!
What%should%Chiara%do?%!
What%should%Sara%do?%!
What%should%Ayanna%do?!
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Try$it$out:$How$do$you$disagree?!
A.#Being#assertive#in#expressing#your#opinion!
Read%each%statement%and%decide%if%the%speaker%is%being%weak,%assertive,%or%aggressive.%!Then%
share&your&opinion&with&your&team&and&explain&your&reasons.&!
 
! Weak! Assertive! Aggressive!
1.#This#is#the#only#way#to#get#it#done.! ! ! !
2.#How#about#trying#this#way?! ! ! !
3.#We#should#do#as#I#say,#or#I#quit.#! ! ! !
4.#Well,#if#you#must.#! ! ! !
5.#I#think#this#will#work#this#time.#! ! ! !
6.#I#will#follow#whatever#you#decide.! ! ! !
 
B.#Disagreeing#respectfully!
The$list$below$shows$some$poor$examples$of$disagreeing$with$a$co!worker.'Match'each'one'to'
a"respectful"way"to"show"a"similar"meaning."Then"create"and"add"your"own"example"to"each"
column.(Compare(your(answers(with(a(partner.!
 
 
!
 
 
 
 
 
 
  
Respectful*Way!
!
A.#This%requires%some%flexibility!
B.#Maybe&we&should&look&at&some&other&options&too.&!
C.#Could&you&explain&further?&I&don’t&quite&see&how&
that$will$work.$!
D.#Could&we&double&check&the&data?!
E.#I"would"like"to"talk"over"a"problem"with"you."!
F.#(Write'your'own'example)'
___________________________________!
___________________________________ 
Poor$Way!
!
1.#That’s'the'worst'idea'I’ve'ever'heard!!
2.#I"have"a"bone"to"pick"with"you!
3.#You$are$not$serious$to$think$that’ll$work!!
4.#You$never$give$an$inch!!
5.#Get$your$facts$straight,$for$once!&!
6.#(Write'your'own'example)!
___________________________________!
___________________________________ 
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More%Discussion%Questions!
 
Consider)how)you)would)answer)these)questions:!
!
1.! How$do$you$talk$when$you$have$to$point$out$misbehavior$or$rudeness$of$someone$you$
supervisor)or)who)is)a)co!worker?!
!
2.! Can$you$think$of!a!more%polite%but%assertive%way%to%get%your%point%across%if%you%were%
Ayanna!and$frustrated$with$your$employees?!
!
3.! What%are%your%opinions%about%texting%or%checking%SNS%during%a%business%meeting?!
!
4.! How$would$you$address$your$boss$if"they"scheduled"you"for$a$meeting$on$a$day$you$
could&not&be&there?!
 
 
Listening(Exercise!
 
Listen'to'the'recorded'dialogue'and'answer'the'following'question:!
 
 Audio file: Listening Practice 
 
 
If#you#were#one#of#these#characters#(Ayanna,#Sara,#Jaemin,#Chiara),(what(would(you(do(next?!
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Wrap!up:"Understanding"workplace"culture!
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
What%are%some%things%that%
Ayanna%has%done%wrong%during%
this%meeting?%!
What%kind%of%things%would%
make%her%a%better%boss?!
What%kind%of%strategies%can%she%
use$to$control$her$anger?!
 
What%are%some%things%Sara%
has$done$wrong$during$this$
meeting?!
What%are%some%things%Sara%
can$do$to$boost$her$
understanding+and+keep+her+
focus?!
What%are%some%things%that%
Chiara&has&done&wrong&
during'this'meeting? 
What%are%some%things%Chiara%
can$do$to$make$sure$she$
arrives'to'work'on'time'and'
doesn’t(use(her(phone? 
Ayanna%has%mentioned%some%wrong%
information)while)she)was)speaking.)
Neither'Chiara'or'Sara'want'to'tell'
her$because$they$do$not$want$her$to$
become&angry.&!
!
What%would%be%some%effective%ways"
to#let#Ayanna#know#that#she#made#a#
mistake?) 
 
The$team$is$working$on$a$project.$
Jaemin'feels'like'she'may'not'get'her'
share&of&the&work&done,&but&she’s&
afraid&to&ask&for&help.!
!
!How$can$Jaemin$let$her$team$mates$
know%that%she%is%struggling? 
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